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ABSTRACT

The challenge of creation of English learning opportunities as a foreign language to deaf
students and how teachers provide those opportunities in the classroom in an effective way
was examined, as well as its influence on teacher´s and student´s roles. The procedures to
follow based on the strategies entitled, as the most appropriate to promote the English
Learning opportunities, came to be the subject of analysis and were described based on
different aspects in the development of a class. Data was collected by means of field notes,
observations, focus group and in-depth interviews to achieve the main purpose which was
to identify first the role of the teacher and the group of abilities immerged in the
proceedings of an educator, that enhanced language learning such as: the suitable classroom
management, the appropriate use of gestures, a proper attitude, a correct corporal language,
the empathy with students and a good teaching performance to foster the learners’
involvement in the class. Second as for the role of the student, learners’ immersion in an
English learning process that involved having attitudes and mental and physical skills for
an effective language acquisition. Together, these findings suggest that the influence of
using didactic activities or all kind of different tasks to teach deaf students, determine the
way they learn, and also that the tools that are implemented and applied by the teacher,
have students to take advantage of the knowledge offered. Teachers have their own point of
view and they decide how to develop their teaching, but it depends on each teacher how to
implement the appropriate techniques in order to bring knowledge to his/her students’
mind.

7
JOINING WORLDS: CREATING LEARNING OPPORTUNITIES IN AN ENGLISH
LANGUAGE CLASSROOM FOR DEAF STUDENTS
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ABSTRACT

El desafío de la creación de oportunidades de aprendizaje del inglés como lengua extranjera
a estudiantes sordos y cómo los profesores proporcionan esas oportunidades en el aula de
una manera eficaz fue examinado, así como su influencia en los roles del profesor y del
alumno. Los procedimientos a seguir en función de las estrategias que se presentaron como
las más apropiadas para el contexto y para promover el aprendizaje del inglés, fue el objeto
de análisis de esta investigación y fue descrito con base en diferentes aspectos en el
desarrollo de una clase. Por medio de las notas de campo, observaciones, grupo focal y las
entrevistas se logró analizar, primero, el papel del profesor determinado como un conjunto
de habilidades sumergidas en la actuación de los educadores, que promueven el
acercamiento con el lenguaje tales como: el manejo adecuado de la clase, el uso adecuado
de los gestos, la actitud adecuada, un correcto lenguaje corporal, la empatía con los
estudiantes y un buen desempeño docente para fomentar la participación de los alumnos en
la clase. Y segundo en cuanto al papel del estudiante, se analizó la inmersión de los
alumnos en un proceso de aprendizaje del inglés, que implica tener aptitudes, disposición y
habilidades físicas y mentales para una eficaz adquisición de la lengua. En conjunto, estos
hallazgos sugieren que la influencia de la utilización de actividades didácticas o todo tipo
de diferentes tareas para los estudiantes sordos, determina la forma en que aprenden y las
herramientas que se implementan, aplicadas por el profesor, así los estudiantes las
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aprovechan según el conocimiento ofrecido. Los maestros tienen su propio punto de vista y
deciden cómo desarrollar su enseñanza, pero depende de cada profesor poner en práctica las
técnicas apropiadas con el fin de llevar el conocimiento a la mente de sus alumnos.
Palabras clave: estudiantes sordos, el proceso de aprendizaje de inglés, oportunidades de
aprendizaje, el papel del profesor, el papel del estudiante, la adquisición del lenguaje, el
lenguaje corporal, desempeño docente.
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1. INTRODUCTION

Nowadays teachers have to face different situations in terms of social and
pedagogical contexts, skills and abilities, so this project shows our concern about
how English Teachers create learning opportunities to deaf students specifically in
Filadelfia School that is located in Chapinero neighborhood in Bogota. We
considered the English learning requirements of deaf students which are the same as
the ones required for hearing students in the same classroom, it signifies that not just
for their condition they have less or more complex requirements, this issue showed us
that deaf students demand more things in the teaching activity for teachers, so it
means that deaf students have similar necessities in terms of learning processes
according to what we observed in the research scene, taking into account the mission
of the school referenced below: “El Colegio Filadelfia para Sordos es una institución
educativa cristiana, bilingüe y bicultural, caracterizada por investigación y
proveyendo a los sordos y sordociegos oportunidades de desarrollar sus habilidades
de liderazgo para poder participar en el progreso de sus pares. Promovemos
activamente acceso a la educación para todos y compartimos nuestra experiencia para
multiplicar los resultados en Colombia, América Latina y a nivel global”.

The analysis of their process is important because as special cases in the classroom, it
is our duty as future teachers to be aware of the learning process that is given to this
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population, and also it is our concern as teachers’ professional development and teachers
training principles in this context, since we are going to be future professionals that may
find diverse type of students in our classroom, including in this specific case, deaf students.

In agreement with our research design based on the main objective of this project which is
to understand and analyze learning opportunities created by the teacher in deaf learning
English environment, the method that we used was ethnography because this method
derives from anthropology's tradition of interpreting the processes and products of cultural
behavior, so our study concerns a subculture: deaf people, that it is going to be explained
later in the theoretical framework; and we as researchers have to document such aspects of
human experience beliefs, kinship patterns and ways of living; we talk further about this
issue in the research design and method chapter. Also in the same research line we used
qualitative approach, that gave us the tools to analyze and understand not only in a
descriptive way but also in detail concerns about cultural context, learning environment,
teaching strategies and whole issues related to teachers and students’ activity, giving us the
benefit to clarify our doubts about how we can implement a pertinent pedagogy in several
contexts according to the population and their environment.

Consequently and in accordance with the pedagogical situation previously
mentioned, we analyzed the role that teachers have in these special cases. Understanding
special as the different way in which deaf students develop their skills and abilities in an
English class, and how teachers provide opportunities to learn English as a foreign
language. That was why we wanted to research and we also analyzed data that allowed us
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to get elements and tools that will improve our profession and knowledge about methods,
didactics and strategies for teaching in this specific context.

It has been observed that in many countries in Latin America deaf education is a
really hard challenge to face; Colombian context is a difficult context, special education is
not a priority, even though constitutional laws exist, nobody seems to care about deaf
population. We consider important to explore in which way this population could learn
English through the opportunities that teachers give them. In acquiring English, this type of
population will gain better linguistic skills and better conditions to learn social rules and
develop basic cognitive abilities. It is also important to give deaf people the chance to learn
English as well. Today, the attitudes towards teaching deaf children have changed
drastically. Some years ago teaching English was not part of the programs of several
institutions, there have been changes in the curriculums and English has become one of the
most important areas included by institutions for deaf students as well. Many professionals
feel that some form of signing, preferably SL (sign language), is useful to the deaf child.
Quite a number advocate using the bilingual model; bilingual models use the students'
native language, these programs are implemented in places with a large number of students
with the same language and context. Students are placed according to their first language so
teachers should manage English and the students' native language.

As a consequence, we as future languages teachers have to promote languages not as
a barrier, instead languages as an opportunity to enjoy different cultures; also teachers
should study the complex English teaching process as a foreign language because there are
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a lot of factors that affect the language learning in deaf people. Recognizing that deaf
learners have some distinctly different needs from hearing learners, it is critical for us, as
future professionals, to recognize the uniqueness of deaf students in a positive and
supportive context.

English teachers of deaf students cannot ask from them the same exigencies that they
require for hearing population, since the input and output of information differs between
them; English teachers of deaf population have to bear in mind that there are institutions as
INSOR which demand certain parameters to enroll a deaf student to the educational life. A
survey conducted by the National Institute for the Deaf (INSOR) and the Ministry of
Education, developed a document that accounts for the requirements for deaf children
entering to formal education in terms of activities and learning. Some of the requirements
are stated in the following lines:
Las Instituciones Educativas (IE) establecerán criterios de ingreso para los estudiantes
sordos usuarios de castellano oral; estos, además de los ya establecidos en el documento
INSOR 2002, deberán incluir los que institucionalmente se definan y que hagan referencia
a la competencia comunicativa del estudiante (niveles de apropiación y uso del
castellano); su historia escolar (grados cursados, logros y dificultades, rendimiento
académico y desempeño general); los servicios de apoyo; compromiso y expectativas de
los padres y del educando frente al proceso de integración que va a iniciar, entre otros.
(INSOR, 2002).

Since requirements for deaf children may be different from the ones prevailing for
hearing students, in practical terms, we, as future professionals should be aware of them
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and of the way in which English teachers create learning opportunities in a classroom for
deaf students. In terms of research, it is a topic that has been rarely addressed in Colombia
that is why, we intended to know about their context and abilities, so we as teachers can
obtain tools to teach and implement strategies for this specific type of context; in that way,
enriching our professional profile.

In order to go ahead with our interest in improving our profession, we decided to
pursue a research in Filadelfia School. We were in the specific teaching context from
January 26th 2011 to December 2012, collecting information to describe and analyze; our
research was basically an observation where specific learning strategies in the dimension of
ways teachers create learning opportunities in deaf students were collected. We schemed
some categories, including teachers’ role, learning, language and its role, opportunities,
deaf, students, behavior and interaction, these are our bases of analysis and which helped us
to recognize and analyze how teachers develop a class for deaf students.
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2. STATEMENT OF THE PROBLEM

2.1 BACKGROUND

To talk about this research, it is important to embrace the history about Filadelfia
School. Since 1986 Filadelfia School created a deaf department. This project started under
the direction of Patti V. Jones, and helped by Isabel Martinez a Colombian deaf woman and
also Colombia Diaz a sign language interpreter. In 1995 reached the legal statement and the
school became the property of the Christian Association Manos en Acción, an association
incorporated and nonprofit. From this time the school had official approval for preschool to
secondary education in formal education.

In that decade, bilingual-bicultural education was formalized within the entity, as it
detected the need for deaf school children not only to write Spanish, but also to understand
it. At the beginning, students did not get good results because parents were not aware of
how to work with students in an appropriate way at home; also they were constantly
compared with regular students in terms of the speed they learnt. Through different
generations students were included in the activities made in the classroom and through the
time they were getting better results (Gonzalez. V, 2011).

After several years of hard work, looking for appropriate alternatives of teaching, Filadelfia
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School has become one of the main institutions in Colombia regarding deaf education,
which is why we decided to work with these students. This population varies in terms of
age, hearing loss, ethnicity, language, educational background due to the mixture of the
cultures in Colombia and Bogotá as well as English ability, literacy levels, knowledge of
deaf culture, speaking ability, and skills in Colombian Sign Language, according to studies
made by INSOR (Instituto Nacional para Sordos), (2003).
As educators and researchers, we have become more interested in the potential of this
specific population, deaf students, the education of deaf students, and some questions have
been raised about the ways in which SL might support the acquisition of English language,
and how this support could help teachers to create learning opportunities.
In addition we found some previous studies relate to the main research problem, these
reveal that there have been some significant aspects that contribute with the deaf students
learning process in terms of obtaining and offering opportunities for English language
communication.
“Many parents of deaf children harbor the fear that their child will turn out to be one
of those barely literate deaf individuals. And for good reason. Inability to read and
write well means that a deaf person will have difficulty communicating with hearing
people both on and off the job. It may also inhibit a deaf person's ability to advance
on the job.” (Berke, J., 2009).
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2.2 DESCRIPTION

The main motivation for this research was that it has been observed that a teacher
nowadays has to face different situations in the classroom, situations that sometimes a
teacher is not ready for. In Colombia, a country where knowledge on how to deal with
people with special needs is not the biggest part of our preparation, it is hard to deal with
these specific cases such as deaf students. Considering researches made by INSOR and
supported by SED (Secretaria de Educación Distrital) under their research line
“Concepción socioantropológica de la sordera y su incidencia en la educación” (2003),have
proposed an educational point of view where the two entities rethink visions about
promoting inclusion in education since the teaching practicum; teachers can enrich and
offer different alternatives for education to deaf population and so it can be integrated in the
society (INSOR, 2010). We have adopted this perspective because it gave us a supporting
idea about what is the role of the teacher in the classroom and it is important in our research
because is the principal protagonist in the inquiry.

As we said before, according with the research line followed by INSOR that is the
acronym for Instituto Nacional para Sordos that from now on we are going to mention it by
its acronym, it is a reality that deaf people is a population who are lacking support from the
pertinent entities in our society because they are a minority and even though researches
have been made, they are not enough because here in Colombia there is a lack of social
awareness and also a failure to properly give information. In our country, this community
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does not have enough support from the government because they are not considered as a
priority. We have considered a research by Haualan & Allen that says:
“It seems that no country totally denies deaf people the right to an education, but the
education system and/or literacy levels of deaf children are not satisfactory in any
respondent country (Haualan & Allen, 2009).”
Only 23 countries like United States, France, England, Northern Ireland, Scotland,
Wales, and some others provide bilingual education in sign language and the national
language to deaf children in some schools. In all other schools and countries, deaf children
access to education is limited. In the interviews made in the research of Haualan & Allen,
most respondents say that the quality of education for deaf people is low and the illiteracy
rate is high, which indicates that there is a massive ignorance in education systems about
the importance of sign language in deaf education. Colombia is not included in the group
of countries that provide bilingual education, however, the last years in Colombia new
policies and regulations had been established; an example of this is Act 324, which
recognizes the Colombian Sign Language as the natural language of the deaf. According to
the education of the deaf, formal education has been improved by the government and also
these policies have evolved since 1999. Education to deaf students has been increased in
public institutions in Bogotá like Jorge Eliécer Gaitán, Manuela Beltrán, San Carlos, Isabel
II, San Francisco y Pablo de Tarso, but still is not enough to cover all deaf persons around
the country, even though there is a recent law in our country that says: “Every person who
has any kind of disability has to be included in the education system” (Minister of
Education, resolution 2565, October 24 , 2003), It seems to be one of the biggest challenges
th

because the budget is not enough for education, they are a small population and it seems to
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have less importance than other aspects that affect education nowadays, so it is pertinent to
know in which way is managed the education in Colombia and abroad; absolutely this
situations could affect the teaching and the learning opportunities created by teachers of
deaf students.

Now, in terms of skills, a disable person has not the same abilities as a regular person,
the way they retain, express their emotions and knowledge is different (Moores,1990)
Based on history, there were different purposes referred to adequate and optimum models,
and they required several theories that were put into practice and it was a constant “trial,
error” to achieve pedagogical models for these specific population, all these practice
brought that they have different ways to learn (Moores,1990), also depending on the topic
that is presented to them, it can affect their language, -spoken and written- and their
memory, so it has given us the opportunity to analyze the information collected since we
started the research project in terms of how teachers have dealt with these special cases in
their teaching activity in Filadelfia School.

We have agreed that as future teachers, we are not aware of how to use tools that can
help us create learning opportunities to deaf students in an English classroom and so we
can start to learn from teachers that are facing that reality, to complement us as future
English teachers of La Salle University.
Nowadays, it is important to learn English, since we are in a globalization period and it
is essential that deaf people can have the opportunity to communicate with people abroad as
everybody.
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2.3 RESEARCH QUESTION

Hence, to provide another perspective of the education process for pre-service teachers,
we have decided to research about: How do teachers in Filadelfia School create learning
opportunities to deaf students to learn English as a foreign language taking in consideration
the language development by the growth of a class for contributing to the professional
formation and development of future teachers at La Salle University?
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3. OBJECTIVES OF THE PROJECT

3.1 GENERAL OBJECTIVE
To analyze learning opportunities created by the teacher, observing and describing the
development of class thinking about the creation of necessary conditions, analyzing language
development of deaf children important for the educational aim in Filadelfia School, studying
their access to a foreign language.

3.2 SPECIFIC OBJECTIVES
● To identify the creation of opportunities that makes possible an effective
participation of the deaf community in the educational system.

● To contribute with the analysis of the language development of deaf students, and
the opportunities created, which help us to our own professional development.

● To categorize how teachers facilitate the English learning process as a foreign
language to deaf students, promoting their social role and meaningful use within the
community through the analysis of the information that allowed us to show other preservice teachers the techniques and the ways to teach English to deaf people used in
class, in order to make them be aware from their own profession to be improved.

22
JOINING WORLDS: CREATING LEARNING OPPORTUNITIES IN AN ENGLISH
LANGUAGE CLASSROOM FOR DEAF STUDENTS

4. THEORETICAL FRAMEWORK
Teachers have been looking for different methods and approaches for learning
processes in students. That is why we studied since it will broaden our view about
approaches and the learning process in deaf students. Therefore, we purport to emphasize
about opportunities that teachers can provide to deaf students’ development related to our
context, deaf population.

In this perspective, we have divided this project in different sections: first, we
recognized according to some authors the meaning of deafness; secondly we talked about
what is to be a deaf student nowadays in a context like Colombia. Thirdly, what the
deafness learning process is. Fourthly, this project wants to specifically detect which
opportunities can be used to provide education in English as a foreign language to this type
of students, in this case deaf and finally these research states skills that they could develop
in English.

Deafness
As teachers, we have to be aware of the population we are working with: deaf people.
A deaf person is a person with a severe auditory impairment (Wordweb online Dictionary),
it means that because external reasons, the ability to hear is absent and this generates strong
incompatibilities in a context, in terms of language choice, communication mode, selfperception and identity (“open university” 2006); Based on that, teachers have to analyze
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the different ways to generate new learning strategies or modifications on their teacher
profession that help this population to take advantage of the opportunities, to learn and to
reach a significant English learning process, regardless the physical and cognitive
conditions.

What we pretend is not to compare deaf people, instead we want to highlight the fact
that they develop different skills and abilities, and in that sense teachers should take
advantage of those abilities to create learning opportunities.

Deafness is a word with several meanings and these meanings are related to the
environment in which this is used and the speakers that enclose a culture (Denmark, 1994).
Speakers’ environment, it can be different from deaf environment and that is why, their
education has to be taken from another perspective and take advantage of the environment
and use teachers’ creativity to offer learning opportunities.

Deaf Student
Furthermore from the biological view, hearing loss and deafness are related to the
volume of sound that a person can perceive and also to the pitch (or frequency) of sound
(Denmark, 1994). Some particular difficulties, hearing high or low-pitches sounds, can
affect learning situations (Denmark, 1994). When one type of sensation lacks, it alters the
integration and function of all of the others. Hence the learning process will not be the same
as a regular person that has all of his/her senses, and in this point, is necessary to think and
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analyze in the diverse situations that affect the teaching process and also the way to create a
pertinent class taking into account deaf people conditions.

Furthermore from the sociological view, which is an aspect that each teacher should
know because of the context of deaf students, deafness is connected with the familiar core,
is the family which gives the former models for social relations, interactions and
confidence, this will help along the disabled person life. Also the inclusion in social life and
education plays a fundamental role to be ready for real life and to offer their abilities for
constructing and participating in the community’s success. In other words, sociological life
perspective on deafness, education and inclusion draws our attention toward the role of
interaction, this in terms of relationships between teacher-student; there are relevant
elements that we are going to analyze and categorize such as teachers, students and
language’s role and learning opportunities into the data analysis, where we crossed and
compared the information gathered according to the observations and students’ experiences
in the classroom, situations that made the classroom a place where knowledge and learning
opportunities were presented as well as situations that were particular. Both informal and
formal education aim at preparing the deaf child for productive life and active participation
in the community (Clausen 1986).

Deafness learning process
What is more for understanding in a better way their process, it is necessary for us to
have clear that there are two main physical types of deafness that definitely will influence
the learning process; one of them is conductive deafness, which is caused by the ear’s
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liquids and bones. The second one is the perceptive deafness, which is related to the brain
or condition that affects the function of the internal ear. Deaf students’ experiences depend
a lot on the type of hearing loss they have, moreover medical conditions that there are two
major types of deafness according to The Open University of United Kingdom.

This issue is definitely important in terms of students learning and the creation of the
opportunities is that we have to consider the type of methodology for implementing in class
related to the deaf learners’ needs to provide an effective English language acquisition. We
have to be aware of reality, embrace it and find out the real opportunities teachers are
fomenting nowadays to deaf students.

Another important topic that is significant to mention is critical thinking, it is directly
related to the acquisition of language because deaf people have to use more of their
capacities to understand and comprehend what is happening around them. So, critical
thinking is related to analyzing real situations, the living traditions, reasons and
commitments individuals have; however, it is our concern to talk about critical thinking in
general terms as part of the teaching process development. Also how life is going on
recognized and argued it to contextualized learning tools to deaf students, not just
generalized learning development with hearing students. The purpose of specifically
teaching deaf children it is to think critically in all subject matters to improve the thinking
skills of deaf children and thus better prepare them for the next level of cognitive
development (Schroeder & Carl, 2007). Teachers’ thoughts influence the transmission of
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knowledge, critical thoughts and ideas should start from the teacher for students to develop
their skills deeper, to internalize the ideas they are getting from the teacher.

To keep moving to skills deaf students can develop, studies made in American and
Colombian schools had shown that deaf students are able to develop two skills in another
language, which are reading and writing; reading skill is related to the comprehension level
they can acquire and demonstrate, in terms of giving the correct guidance to learn.is the
teacher who is going to help students along the process. It is more difficult for teachers to
get students into this skill, the teacher must be very careful with the class management and
how to use different activities and imagination to get students’ attention: teachers have to
drive students to understanding readings and comprehend meanings and also learn how to
get inferences. Deaf students can develop two abilities, writing and reading as Burman
says, (1) Congenitally deaf children have never accurately heard words spoken, (2)
Therefore the Writing is the written form of the spoken word, and they are unable to think
in words in their head, therefore deaf children find reading and writing very challenging.
(Burman, 2008). From students’ view, their proficiency varies depending on the extra
linguistic factors learner had been taught and developed (Strong 2008). Teacher cannot
expect deaf students have the same level as a regular student because they do not have all
the skills that a hearing student can develop, this is a factor that influence deaf classroom,
therefore their learning process takes longer and also how deaf readers interpret the given
information by the teacher. In terms of writing, deaf students use more articles, nouns and
fewer adverbs, conjunctions than regular students.
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As we said before, reading and writing are skills that are learnt together to acquire a
language; the output teachers foment at class will increment development in students’
brains. Therefore, it is important to promote to use English in the classroom context to
encourage language acquisition. This can also be done with different tools that are
available, like books, gestures, mime, etc. that can be used depending on the level, the age,
and the context.

Equally important the language use, in the case of teachers who do not know Sign
Language is complex; Sign language is not just hand movements but involves the whole
body and face. The person signing will often mouth the words and use exaggerated facial
expression to add to the meaning of what they are communicating. Unfamiliar objects and
names will be spelt out using their fingers. (Room, 2009). The management of the first deaf
students’ language by the teacher is vital; throughout the body they take advantage of
expressions to express their ideas in the way students could understand the topic.
Subsequently, to talk about language acquisition, occurs within a social environment,
where the learner is an active participant. Eliciting and selectively processing input, in
terms of communicative interactions and constructive language with assistance of
physiological and cognitive mechanisms (Strong 1988). Is not enough give an educational
environment, the student should play an active part of the class being encouraged by the
teacher to learn and to use their abilities. Therefore, students must be motivated and so
teachers should inspire deaf students output so then they will process information and will
produce coherent texts narratives stories in order to acquire the language.
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One way of motivating deaf students is the use of the visual language, as a tool is
particularly interested in visual communication and as Sign Language use threedimensional spatial arrangement of signs in combinations with their sequential temporal to
create meaning and in this point visual language comes in because the main motivation for
visual language has been to facilitate multimodal communication and interaction between
humans. (Marriot & Meyer, 1998). Sign language is complex for its signs and
combinations, is up to the teacher knows how to develop them to cause positive and
motivated students that enjoy visual speech.

Opportunities
Now to speak about deafness learning opportunities, we have to talk about the
importance of the sign language and how these kinds of personal condition affect in several
aspects. For example, when the lack of communication is presented, it is essential to learn a
language understanding conceptions clearly, deaf people have also their unique
communication style, A new National Institutes of Health study, headed by University of
Oregon researcher Christina M. Karns, Ph.D., says that the auditory cortex of individuals
born profoundly deaf adapts to process other sensory tasks like touch, since it is not
exposed to sound stimuli. Deaf people tend to have better peripheral vision than those who
can hear, but apparently, they might have the upper hand on touch, as well. (Good Report,
2012).
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The creation of opportunities can facilitate the imaginary transformation in a social
educative context, as limitations discriminate deaf people. Students could have a different
perception of learning, to see how important is that they realize about the abilities and skills
they have and also other impaired and not impaired people realize it too. Therefore, the idea
is to change definitely the perspective about disability condition talking about American
Sign Language in the perception of Deaf Students’ Teacher and teachers who can take these
insights to reflect about their own practice.

Based on information of SL programs, they showed us one way of establishing
different programs for students who ostensibly differ in their interest and talents. According
to those SL programs, students’ opportunities to learn may be stratified both between and
within schools: schools serving a more affluent and able customers may offer more
rigorous and enriched programs of study and students in college-preparatory curriculum,
programs may have greater access to advanced courses within schools; this notion is tested
with a longitudinal, nationally representative sample of public school students from the
high school and beyond data base (Strong 1998). Regarding educational programs, each
teacher should know why work with this population and what is happening inside schools’
context, how to board status differences.

The main point here is that deaf population needs special education in terms of
material, buildings, technologies, etc. We want to give a very interesting perspective about
learning and students’ context, identify the needs and learning opportunities with some
teaching strategies like: role plays, visual aids, and contextualized classes, these are the
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base of some professionals of second language instruction that include a period during
which the learners are not required to do activities instead reflecting about their reality.

Likewise talking about materials, is precise to make emphasis in the visual channel
that supports the absence of orality in a formal sense for deaf people because this really
helped to catch students’ attention and improved their motivation with activities that
develop English as a foreign language knowledge and in the same way, students, can reach
a good level of the language and they can defend themselves in real context situations.
Some good ideas are: texts, videotapes, objects and pictures, flash cards, and computers. In
conclusion, visual aids are a very interesting and useful tool, most for deaf people and are
necessary in the creation of learning opportunities that contribute to promote inclusive
education in our society.

Teacher
Along the research process, we have found in our visits to the Filadelfia institution,
the development of several strategies to create learning opportunities, teachers regarding to
visual, gestural and interaction techniques, the way to provide knowledge through
expressions and body movements. We established some concepts we think lead our project,
terms like deafness, learning and its acquisition, critical thinking and reading and writing
skills.

As a conclusion, we want to know what teachers are doing to create learning
opportunities for deaf people, the strategies teachers can use to bring learning opportunities
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to the classroom; to recognize the importance of teaching in the different scenarios of
education. From the educational point, we want to recognize the profession of a deaf
students’ teacher, bearing in mind our own practice and also according to particular
pedagogic cases and learn from mistakes from the past. What are the real impact teachers
can create, not only for classroom structure and management, but also with regard to the
attitudes they bring to our interactions with deaf learners. Whether or not educators and
parents need to look for ways to help deaf students to become active parts of the society.

5. RESEARCH DESIGN

Regaining the hermeneutic process of analyzing data, it is the interpretative process
of the qualitative results according to the type of research. Somewhat we had to follow this
research line in terms of categorization, creation of new concepts and new topics based on
the theoretical framework and research question.

Then we developed the categorization process that is a fundamental element because
it allowed us to start the analysis of research. It gave us necessary and relevant guidelines to
start doing our main triangulation that consisted across all the information collected and
this information is related to the most important aspects of the investigation such as the
statement of the problem, methodological design, collecting data. the investigative
guideline in our case is the qualitative, which meets subjective perceptions with
contextualize descriptions and analysis according to the theoretical conceptions which later
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constitute an essential part of the document in terms of information analysis that is
dialectical, and finally the conclusions. It was collated with other categories and
subcategories in the triangulation. The matrix of decoding findings summarizes teachers
and students integration about creating learning opportunities.

To start developing deeply this research design is relevant to mention what was the
type of study realized along this inquiry; in this stage we begun to establish singularly a
description proceeding as we already mentioned, in which worked up an exploration about
deaf people in terms of educational and social identity according to the categorization and
in accordance the student role in the community in general taking into account also their
needs, wants and requirements to develop their language specifically English and how
teachers react for resolving that. Following this research line based on the approach
(Qualitative approach) we had to collect a substantial data from the school like teachers and
students perceptions of their educative experiences and language backgrounds, the
relationship between them (teacher-student), social roles and so on, through observations,
field notes, focus group and in-depth interviews, those were the instruments we used that
are going to be expand later.

To continue with the statement we talk about Qualitative approach is a means for
exploring and understanding the meaning individuals or groups ascribe to a social or human
problem (Creswell, 2007) the method involves emerging questions and procedures, data
collected in the participant’s setting, in the case of this research, this approach provided us
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information about the population we worked with. Furthermore, we interpreted the multiple
favorable conditions by experiences that teachers can have to create learning opportunities.

In agreement with this research line and main objectives we considered as one of the
goals, how the class is developed and at which moment the opportunities appear, or in what
parts of the class, students take advantage of teachers methodologies implemented.

All of those issues mentioned before have a connection with the collecting data in SL
(Sign Language) because is part of the most important considerations when we talk about
ways of convey clear and objective instructions to students teacher depart. So the
Bilingualism specifically in deaf Colombian education considers two languages: Castilian
and Colombian sign language (CSL). When we recognize the CSL as a natural, we are
claiming for this language the same status as the castalian ones, and therefore is value for
communication and intellectual functions. They are different, not only by the form as a
produced but because grammar is independent of one another.

In bilingual education for deaf, the CSL (Colombian Sign language) becomes the
first language of students and therefore early purchase is necessary to carry out
the educational process and learning of the foreign language. This means that
when planning bilingual education proposal deaf, you must have all the necessary
strategies to ensure the acquisition and mastery of sign language by students
regardless of age of school entry. (Ramirez, P, & Catañeda, M, 2003).

We used interviews to analyze whether teachers’ points of view and in which form it
seems to be reflected in the classroom. Based on that, we had to work with the teacher, not
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as an active part of the class but focusing on the creation of the environment between
teacher-student, it means that we considered the environment as an essential part of the
success class development, since, the teacher is the person who find the pertinent way to
active the students motivation and in that line we could see the opportunities to offered with
his/her methodologies in class and how learning is developing in terms of English.
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5.1 ETHNOGRAPHY

This research comes largely from the field of anthropology because we tried to
describe the origin of deaf people education and how it concerns along the time to
nowadays in the society. The emphasis in ethnography is on studying an entire culture,
taking this factor we worked with deaf people as a “subculture”. These section present
concepts related to definitions of community in Deaf culture also we offered in each case a
proper interpretation of the situation of deaf people, as a proposal for understanding the
socio-cultural phenomenon derived from deafness. A subculture is defined by customs,
shared experiences, folklore, and the anthropological hallmarks associated with a longstanding community (e.g. Humphries & Padden, 2006) therefore, deafness is considered a
subculture because they share their traditions and one example of this is the sign language
and is different depending of the country; however we have to take into account that deaf
people are a community that uses a language sign and share common values and interests.
For lack of the sense of hearing, deaf people share family experiences, education and work
like making develop common interests and objectives and in several ways; they have to
work towards achieving these goals. Originally, the idea of a culture was tied to the notion
of ethnicity and geographic location but it has been broadened to include virtually any
group or organization (Nunan, 1992); however the notion of "deaf culture" is complex and
difficult to define. In fact, the very notion of "culture" is complex and in this paper did not
seek to propose definitions or raise controversy; we based our research on easy positioning
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relative to the overall concept and apply it to the situation of the deaf Colombians as a
minority group in particular.
It is stated that in the deaf community, culture mainly revolves around the tongue. in one
minority community subject express language listeners cultural features such as religion,
music, literature, while for the deaf, is the visual feature of their language that determines
these cultural traits. Encounters on deaf associations are the only possibility of free
expression and comfortable with partners that have the same linguistic competence and
that they share experiences of everyday life. By this we mean that in a minority community
listener, the Language is a tool, a vehicle for the transmission of other cultural aspects,
while for deaf, the language itself is a strong cultural element. (Ramirez, P, & Catañeda, M,
2003).

That is why, we wanted to cover teachers of deaf students not only in the social
sphere in general but also in the educational field, studying it from an objective perspective
of how teachers created favorable opportunities learning English; nevertheless, the most
common ethnographic instrument is observation as a part of field research. During the
development of this research extensive field notes were collected; precisely to reach a real
near communication through educative situations as well to see the real phenomenon of
teaching.

Based on the previous statement related to communication, the essential idea for this
issue is that we had to be immersed "into the field" observing the phenomenon in its natural
state or in situ. As such, the phenomenon was related to the method of observation as we
mentioned previously in the description of the approach. The ethnographic researcher
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typically takes extensive field notes which are subsequently coded and analyzed in a variety
of ways, and that was part of our task in Filadelfia school and the specific teaching context
at classes from on we observed in terms of environment look upon the visits that we did to
the school continuously along the collecting data process.

Therefore the principal methodology that we adopted was an ethnographic
methodology for the observation of a few secondary grades classrooms for the deaf in an
institute here in Bogota. Broadly speaking, we have to consider two constituent elements
that are part of the environment within which the phenomenon “the language system
teaching for the deaf” occurs: 1) the settings that we were considered when we studied the
phenomenon, in this particular case, the institute dealing exclusively with deaf people, and
2) the main actors in the phenomenon to analyze, in this case, deaf young people, and, as
linked actors, the teachers and students as well. The teaching phenomenon and the
environment that is an important aspect that we analyzed that contributed to the teaching
activity for developing benefit learning sphere in the class and for that the creation a
pertinent opportunity to deaf students.

We observed and analyzed this aspect specifically because of the ethnographic
methodology adopted, Also we observed the entry level behaviors in English language
referring to the first English language confrontation by the children involved in the
classroom interactions but we did not attempt to evaluate the actual learning produced by
those interactions, understanding these behaviors levels in terms of attention, curiosity and
goals achieve during the process and following by the school lineaments.
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5.2 INSTRUMENTS

According to our research, we decided to work with: in-depth interview which is an
instrument related to understanding the lived experience of people, in our case to
understand teachers’ experiences and the meaning they make of those experiences; for a
deeply thoughtful elaboration of the phenomenon in class, this project followed the
guidelines given by seidman, (2001).

It is important to take into account, that in-depth instrument requires that interviewers
have cleared what is the real aspect they are researching (Seigman, 2001). In our case is not
about which contributions can we give to the class, or how can we help students to develop
their skills, they are not the center of the research and we have to be clear in the fact that
students are part of the environment, they are teachers’ concern, but our concern was
teachers and the learning opportunities they create during class and what methodologies,
strategies they adapted according to their needs.

Recognizing the limits on our understanding of others, we can still strive to
comprehend them by understanding their actions. To reach our goal, we had to access the
classroom by getting teacher confidence, we had to achieve the teacher “subjective
understanding” that is, know what meaning they have of learning opportunities and their
teaching, which based on our instruments and material collected that will be expand in the
explanation on the section of Analysis results.
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Interviewing provided access to the context of teacher’s behavior and thereby
provided a way for us to understand the meaning of that behavior. A basic assumption indepth interviewing research is that the meaning people make of their experience affects the
way they carry out their experience (Blumer, 1969, p2); this helped us to observe this in our
research because we wanted to get not just only the first impression of the teaching activity
but also what implications a class can involve.

As a second instrument, observation allowed us to study teachers of deaf people in
their background without being affected or influenced. In terms of our research or by the
same researchers; collecting the information through observation gave us detailed, deeper
and richer information in terms of teachers motivation of deaf students to enjoy the class
bear in mind the results because we perceived the way in which students attendance the
class in a really good way estimate the teachers’ methodology and attitude in their teaching
performance with an active expressions and gestures in order to transmit his/her knowledge
with a pertinent interaction, that we showed later in the analysis results section with the
evidence support.

The importance about learning processes that the teacher gives in class and the way
the teacher promoted learning opportunities; this kind of information is what we need due
to the features that this population has.

Observation involved looking very carefully. We took into account three types of
criteria that oriented the process of observation of the educational action in the educational
institution (León, 2010), those criteria were taken from Leon’s guideline. The first criterion
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is structural: the knowledge of both CSL and EFL. It should be applied for the selection of
non-participant observers. The second criterion is didactical: class organization,
organization of the teaching unit, and general use of signs, in our case (written, or gestural).
It has to be applied for the selection of the units of observation in the English class. The
third criterion is institutional: distinguish types of educational institutions it is applied for
the selection of the types of English classrooms according to the institutions. So, in
agreement with the first, when we talk about the process of language acquisition of both:
CSL and EFL, we found through the observations that it is a definitely hard process in
terms of structure knowledgment of the language when deaf people already had different
mind structures when they learning a language such as sign language. To complement in
according to (Ramirez, P, & Catañeda, M, 2003), The Colombian sign language is done in
space, using hands, facial expression and body and an organization following phonological,
morphological, semantic and pragmatic which is itself. English is audible language, which
is done through the organs and fonoarticuladores whose grammatical structure has been
widely described. Therefore bilingual education for Deaf promotes the use of each of the
languages in areas with distinct functions and not simultaneously (speaking and Senar
simultaneously) as this alters the grammatical structure.

The second is related to the way in which students accomplish the new language
(English) depend on their previous backgrounds for associating new gestures and concepts
having the possibility to create a particular code for those new concepts taking into account
that they always tried to found out their own specific way to communicate in terms of a
foreign language, finding the easier mode for them. What also emerged from the
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observation was amount of relevant issues about the two languages that the deaf children
are able to do and broad repertoire of skills they demonstrate in both SL and English in the
face the inevitable language mixing and switching. The study also carried out an interesting
English teaching and learning situation in terms of student's language management both
sign and English and how they manipulate these circumstances in context.

The third one is in accordance with the type of education that here in Colombia is
given, so we observed that in classroom the teacher had to organized the classroom taking
in consideration the deafness level because teachers had to establish the whole possibilities
in terms of spatial location within the classroom, since the students had several types of
auditory complications and they have to be careful with the class that they impart according
to the necessities of the students.

Another instrument we used was focus group, but we must consider to communicate
with deaf people was not an easy task and for the group of teachers we worked with, they
had a different perspective on how to use a natural way to communicate ideas in other
language in this case English language. We were very sensitive, according to the needs of
the people in the groups, so we could not discriminate anyone and we had to use an
appropriate language and recognized that people in general, often are not aware of some of
the things that must be done to ensure the dignity of respondents with disabilities.

A key objective of this instrument application was to reach and catch the attention of the
participant in order to design really interesting questions about English learning process in
terms of how can teachers create precisely effective learning opportunities in classroom.
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Hence, we could analyze the real impact of the answers that teachers gave us to show
which are the different perspectives teachers have taking into account didactics and
methodologies they commonly use in their classes, that probably affect in several way the
English learning process.

And finally, field notes made part of our project because with them we
transcribed notes on the written account derived from data collected during observation and
focus group. The research field notes provided a form through which the interaction of
subjective and objective aspects of doing research can be openly acknowledged and
brought into a productive relationship. For instances we noticed that at the beginning of the
class inside of classroom we could not an effective taking notes that gave us diagnostic
information about the teaching English class to deaf people and how they reacted when
they faced a process in terms of acquisition a foreign language. In purely practical terms, it
is often and very difficult to separate out the writing of purely descriptive observational
field notes; as one records particular event, theoretical concepts, or other leads to follow up,
often appeared different ideas that whether help or not.

The field notes were an important element in terms of finding and analyzing
really important information about how can teachers promote new teaching opportunities
because the fieldwork is an instrument which provided us an objective perspective of the
educative conditions that deaf people have and how is the principal lack of dynamic or
motivated process that teachers unknown to improve the methodologies of teaching that
intrinsically create new learning opportunities.
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The value of the field notes form is that it did not exclude the recording of
these in relation to more objective descriptions. As an example can be a research diary
whose can be seen as a gentle pot for all of the different ingredients of a research project prior experience, observations, readings, ideas - and a means of capturing the resulting
interplay of elements. Schatzman and Strauss allude to this function of the research diary
when they refer to the researcher's notes as "the vehicle for ordered creativity" (Schatzman
& Strauss 1973: 105).

6. RESULTS

Through our research project we developed some relevant aspects, elements, and
concepts that were really interesting and pertinent such as hermeneutics that consists on a
dialectical research process, which contributes with an important stage in the analyzing
process of data collected, principally based on the statement of the problem, we found out
relevant aspects that enrich us as future teachers. From this point we started to develop the
final discussion in the triangulation of the information and established some highlights
about possibilities for creating learning opportunities in an English classroom with deaf
students based on the research carried out at Filadelfia School.

To start with the analysis we have taken into account several aspects definitely
important in our research process: at first, the general data collection through different
instruments and techniques like in depth interviews, focus groups, observations and field
notes not only with students but also with teachers who are our principal emphasis because
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they are the ones who guide activities and open the door to create the learning opportunities
in the classroom according to the students’ needs. Consequently based on the data we
started the micro process of categorization by some specific lineaments that absolutely
helped us firstly to structure and secondly to understand the information.

We designed a matrix of patterns and topics or themes in which we organized the
main information of the results in four main categories. To understand all this important
data, we have designed a chart with this information that can be seen in figure 1. The first
level is a coding descriptive categorization, which has a brief but clear information about:
firstly, the teacher and his/her action in the classroom, then the class symbolism that took
place during the class taking into account teacher symbols and also the visual tools the
teacher used to assure understanding about the topics, after that the class commands,
regarding the teacher gestural tone and the instructions the teacher used to guarantee that
students were following instructions properly. After this first stage, we moved on to a
second categorization which was the importance of the visual language in the classroom,
taking as relevant in the research the representation through visual tools the words to be
acquired for the student and the response students had to the positive and negative gestures
of the teachers and how these gestures promoted the learning opportunities. Then we
moved to the teacher’s corporal language and the students’ responses in terms of how they
react when the teacher presented a topic or a class and the impact of affective
demonstrations the teacher had with the students. Finally, we took into account the way
students acquired the language and an experience atopic of a student that unexpectedly
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created and discovered a new sign for some words in English class; according to his own
skills and clearly a product that evidence student’s learning in class.
Figure 1. Matrix of categorization

First level of coding descriptive categorization
Teacher

Class
symbolism

Class
commands

Development of his/her
teaching in the classroom

To analyze the use of
symbols in the English class
in order to recognize
differing personal and
cultural backgrounds that
could influence
interpretation
Expressions and instruction
the teacher uses to give
command to the students

Visual language: Images are for visual
language

The tone teacher uses in term of
gestures, how she/he expresses
the ideas.
The role teacher plays at the time
to create learning opportunities

Teaching
Labor

Teaching about visual language
and visual tools teacher provides.
Symbolism that helps the teacher
to develop writing and reading
skills

Symbol

Teachers’ gestural tone talking
about the way the teacher
Commands
communicates with the students
Words for writing language, it means the way to be
represented
Negative and positive gestures of the teacher in
class

Second level of coding Teachers’ corporal language
Students

Their reaction to the ways
the teacher presents the
topics in class

Empathy presented between
teacher and students; affinity from
the student to teacher. Students’
behavior through gesture responses
in terms of learning opportunities

Student’s
reactions

Third level of coding selective categorization
Unexpected students’ reactions discovered in
class: students created a new sign for some words
in English class according to their remembrance
and facilities.

The teacher just tried to
contextualize and acquire the new
sign that was easier for everybody
in class

Language
Acquisition

All of these aspects are linked to the research main objective which is to analyze
learning opportunities created by the teacher, observing and describing the development of
a class taking into account the creation of the conditions to ensure language development of
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deaf children and facilitate their optimal cognitive, social and affective-emotional
development, ensuring their access to language.

After the matrix of categorization, we established new big categories, which are
developed by the categories of the first chart, these are more specific and are directly
connected with the main aspects found in the analysis of the information, which involved
two relevant research statements the teacher and the student, and their connection in terms
of co-relativity as the relationship created between the teacher and the student and vice
versa in the classroom. It means, based on these statements, we could determine the
teachers´ influence over students to create the learning opportunities through their
responses. Finally, we organized according to our main topics, the matrix with evidence of
specifics examples regarding the categorization; this gave us main topics that we will
develop in the following paragraphs. There are the main categories that this research has
developed: first, teachers’ array; next, visual language; then the students sorting, and finally
the language learning strategies. In this way the analysis we got, we elaborated another
chart (figure 2) with a sub-categorization in order to study more deeply the phenomenon
already mentioned.

Before continuing with the analysis, it is important to mention that through all this
process we tried to keep privacy of the participants, because we have to respect their
decision to keep them anonymous, so across this road, we will refer about the participants
with nicknames.
Figure 2. Matrix of sub categorization
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According to the previous matrix of categorization we have to mention that we
determined those big categories and subcategories that are related to the main constructs
that we found along the research process; also we developed the whole subcategories taking
in consideration the proper development of the meanings that correspond to the research
questions and the objectives as well, in which we establish two important variables which
are the topic that is based on the cause analysis and the patterns that is based on the
explanation analysis. The first one defines the most relevant concepts of the research which
helped us to analyze the different perspectives of the education in special classrooms from
on the most important roles within the study in terms of teachers and students and the
second one describes the educational and social issues through learning and teaching
situations that mention and developed by means of the theoretical framework and in the
results as well.

Teachers’ array
In the first level of coding descriptive categorization we took the teacher’s role taking
into account different aspects. Initially, the development of his/her teaching in the
classroom, through different instruments we worked with, we could see how for example
“the expressive teacher” in this research this professor will be carried in this way because
she used to be very vivid with students, that from our point of view was one of her main
tools to create learning opportunities because her vividness allow to create a close relation
with the students without forgetting her professional position. Referring to the teacher and
how she allowed us firstly to use our first instrument in depth interview, gave us an idea of
how she developed a class:
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“--Writing, they answer worksheets and booklets----- we worked with them extra
material, we emphasized in getting the new sign for sign language.--- Mental
process, Recognized and identify new vocabulary as own into a real context---”
(In-depth interview, second question, Annex 1)

Also, after we started with the observations we had a global idea about the
development of the classes, the teacher in the first observation had variety of activities like
games, questions etc. To assure students did not get distracted with our presence
(observation 1, annex 2). Additionally in observation two, the expressive teacher tried to
focus on all the students by walking around the classroom (observation 2, annex 3).
Therefore, these elements brought us to the conclusion that the teacher had to keep a
constant attention on the students, she had to use different strategies like visuals to keep
students attention and interest, like extra activities (draws, flashcards) in case a student
might finish very quickly or get bored with just one activity and also, move around the
classroom was a good idea to maintain order during the class and to procure students to
participate.

Now, we will talk about the symbolism they adopted as one of the main tools to
communicate and to give instructions, we called it “class symbolism”. In this stage, the
teacher used different types of symbolism like in observation 2 on April 2011 at 8:10 “the
teacher asks students to stand up and then sit down by doing a sign” (figure 3). So this
showed us that students had to follow commands or symbols that the teacher taught them
before to get students interested with the topics, so they could work with them, in this case
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we found out the use of visual language, to ensure students’ understanding and participation
in the class and also to promote different learning strategies through images, signs,
movements and gestures. For example the expressive teacher in observation four worked
simple present tense, and specifically at the time that she was explaining the tense and how
to say the time she used a big clock where it was easy for students to understand, she
moved around the class asking some students so they could participated and at the same
time she was making sure that students could practice the language. Also she used the
overhead projector as a means of keeping students focused on the topic.

Figure 3. Signs made by the teacher in class in observation 2

Sit down sign

Stand up sign

We have talked about class symbolism, we moved now to the next subtopic of the
teachers’ array, which is teacher gestural tone. By gestural tone we mean the
communicative codification between teacher- students from physical interaction to express
ideas (Zapien, 1998). In this perspective, we have divided it in two categories, positive and
negative gestural tones. First we would talk about, positive gestural tones in class that were
empathy and attitude. We worked with the expressive teacher that gave us a defined idea of
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her teaching practice in the in-depth interview and it was evidenced that the teacher created
empathy with the students and at the same time this helped her create a better atmosphere
that was seen through students positive attitude, because they were very receptive,
participative and the class flowed. Besides, her attitude in class was very vivid that at the
same time students were encouraged to work in class. This is important because deaf
students are very sensitive with gestures since this is one of their main systems for
gathering information. An example of this was that the teacher cuddled them when they
were coming into the classroom as we saw in observation two where, while students were
coming into the classroom the expressive teacher welcomed them in a very receptive way
so this activated a positive position from the students because for them this welcome that
seems to be an act with no relevance is essential for the students because they felt they were
important for the teacher.

Regarding observations, where the teacher was using positive gestures through the
class, like there were cases where students finished their activities sooner than others, and
when the teacher went to check, she realized it was correct, so they got a happy face as a
reward or means to encourage them or an affective stimulus like a hug or a sign which
meant “Good Job!” these were simple but powerful positive gestural tones in response of
students learning opportunities. Besides, as was reflected in observation three:
“ Her body language also indicated that she felt very comfortable in front of the
classroom. She made very clearly signs to give instructions and gestures enough to
be understood. She seemed comfortable with the topic she was teaching”
(Observation 3, teacher’s actions, annex 4)
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The energy the teacher brought to the class was what promoted students’ motivation
to participate and at the same time created learning opportunities like self-sufficiency to
work in class without the need of repeated the instructions over and over and in this way
students responded to the teacher requests; students were participating in a constructive
form. We found that the teacher student relationship is very important for children because
is in this relation where the teacher can find straights and weakness and also the teacher can
focus the student to embrace them to learn and to create learning opportunities.

According to this perspective, one of the most relevant interactions with the students
that we saw was in observation one, where the teacher was more interested at first not into
teaching grammar but the teacher was creating an environment to make sure students were
feeling comfortable, also the teacher tried to use different didactic material like flashcards
to show the topic, the animals and to relate it with students context too. Positive
relationship between the student and the teacher is difficult to establish, but according with
the evidence taken from the observation, the teacher can have an advantage at the time of
empathized with students and so, it has the possibility to create more interactive and
productive classes.

In relation with the observations we did at Filadelfia School, where the expressive
teacher was very kind with students, she used to be very gestural and expressive when
students participated in class giving correct answers (observation 1, annex 2). Furthermore,
we could see that they were very close to her not only in the educational field but also
emotionally, because she gave them confidence by just the way she treated them and when
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they did things wrong the teacher was giving correction in an appropriate way so they did
not feel silly. (Observation 3, annex 4).

Regarding negative gestures are the physical reaction when the class is not
accomplished expectations of the students and the teacher. it is relevant to analyze the
teachers goals and perceptions in terms of relationship with students and their teaching
activity, it is true that the teacher tends to work with an specific model and it becomes a
monotony forgetting students lacks and needs said Swanwick (1996). But, what do teachers
say? According with the focus group made to a group of teachers at Filadelfia School, this
was what they said:
“We have intent to create new opportunities for assessing deaf students but is not an easy
task” (focus group, annex 8)

Therefore, not all the classes resulted as expected, this could be not because of the
teacher but can have different factors that affect a class activity, an example of these is like
for some students activities are not interesting enough and instead of do the corresponding
activities and follow the class as established, they just start to do other things like seemed
absent, sleepy and showed signs of disinterest as was seemed in observation three; students
started to use Colombian sign language and distracted others, so as a response of these
behavior during class the teacher gestural tone became defensive because she had to keep
going with the class, answering questions made by students that are paying attention and
also she has to push students that were losing interest in class. These two environments in
the same classroom changed teacher’s attitude in seconds, the way she gave instructions
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was fast and with none effectiveness or care and her movements and gestures were flat. So
reflecting on these, as future teachers we may not know about SL, so how to deal with a
classroom where there are deaf students? And what restrictions can appear in terms of
communication? The classroom is never the perfect place and the teacher not always has
the best reaction with students, that is when negative gestures of the teacher in class came
out, as one of the problems we faced in observation one, that one student did not get to
answer a single question because the teacher was aware about group questions instead of
individual questions (observation 1, annex 2). When the teacher does not control adequately
her reaction can create instead of learning opportunities, disinterest and can miss valuable
learning opportunities.

Correspondingly, the demands of the teaching and learning situation in that specific
context, Bogota, is reflected in different barriers, the educational system is an example
because it is mandatory to provide “good” education but with low resources, teachers
through the time get tired and get into the monotony. That is way the emotional fields of the
teachers turns disappointed and because of the different barriers, political, economical,
educational affect the emotional and learning opportunities can be affected because
motivation and awareness for students could be less. So as futures teachers we are aware of
the demanding of our profession in our country, that is way we have to work together to
complement tools that helps us provide a better education because the learning
opportunities are not only created for the students but also for the teachers.
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Visual Language Stage
In this stage we took it as a main category because visual language in this learning
process was consider an important tool to enrich students because is the representation of
ideas and meanings through images. We have taken into account mostly teacher body
language and we have considered students’ body language as a response of the learning
process. According to body language we have taken into account not only movements in
class or around the classroom that were important to keep students concentrated, we also
have taken into account gestures as we mentioned before positive and negative gestures of
the teacher in class. Although, the teacher adopted visual language to represent words
pronounced reproducing them through images to help students gain vocabulary as in the
last observations were the expressive teacher was practicing with students reading and
creating with them mini reading, for them to present it in from of an audience were their
classmates. Taking advantage of observations where we could notice students’ likes and
dislikes depending on the topics, also the inferences they made about pictures, signs, and
attitudes.

As a component of visual language it was found out that with deaf students creativity
is very important at the time of presenting a topic, because is easy to associate images to
signs and to words. This was observed in class on June 2012 where the class was focused
on writing assignments:
“After having students review some key points in readings for organization in writings, she
asked students to come with their mini-writings for the presentation, in which, some
common mistakes were given. By preparing for the mini-lecture presentation, students
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learnt to construct an organized mini stories created by them that could be easily understood
by the audience” (observation 5, annex 6)

As in the example, the teacher had to be wide expressive, she had to take advantage
of the materials she had, like, her body, pictures, flashcards, and through her eyes and the
way she observed, she made them internalize the story called “The hare and the turtle
story”. She took the students into it, made it more real in such a way so they could
understand the vocabulary and feel identified with the situations presented in the pictures of
the story.
“The teacher then began to show students the hare and the turtle story .She stopped
every once awhile and had the children answer a few questions about what they saw and
about what she had just showed them” (Observation 5, annex 6)

In the fragment mentioned before that was taken from one of the observations, it
supports the visual language, she used the pictures of the story and her body as and
extension of the story, in order to explain the topic and create language and learning
opportunities in the classroom field, always letting students capture the visual language.
The combination of visual aids to teach English as a foreign language contributed to the
creation of the learning environments to fulfill visual and written students´ needs, as in the
example the teacher not only showed to the students the words but also showed them the
pictures of the story so they could follow the story with the relations of all of these
elements, words, pictures, and movements. Besides, it calls students attention and keep the
course of the class.
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Student sorting
In the axial or second level of categorization we found two bigger categories,
students’ reactions and the empathy presented between teacher and students, which
involved the direct relationship between teachers and students. In this case deaf learners
with regular teachers so the key is, the teacher needed to continuously monitor the students
in order for her, to be aware of any difficulties the students were having. Once the teacher
became aware of the problems like misunderstandings about instructions or issues to
represent a sign, so she was working continuously with the students, she showed patience
with the student, thus making the child feel secure or less confused when learning is taking
place in the classroom. We could see that process through all the observations and the
evolution of this relationship.

If we go back in our history, we could realize that all of us have gone through
schooling and in certain point of our school experiences we had a favorite teacher that gave
us so much that we are following their path by teaching nowadays. Moreover, we saw this
passion in teachers that work at Filadelfia School where they dedicate their time entirely to
the students looking for better alternatives to teach adapting methodologies and strategies,
according to the in-depth interview made, were they point out the importance of their
profession.
“ I think this will help teachers and parents to understand this labor we are doing, no just
me as a teacher but also students that are trying to fit in the community” (in depth
interview, question 8 annex 7)
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To continue with the idea, about the context in learning English in this particular
context, it is central to talk about how teachers can provide the right kind of exposure to
language for definitely having successful language learning. Learners showed us that they
need experience of the language they are trying to learn as a completed language, being
used for real purposes like if you go abroad and be able to understand easy signs and to
start and easy conversation in meaningful contexts. For instance hearing learners, learning
English as a second language but they had to face a direct experience with the language in
terms of listening and reading and start to produce their own language in speaking and
writing. In deaf population, instead of being better, it is moderately difficult because of the
barriers experiences that they have had before and one of the challenges therefore is to
develop English teaching strategies and methods which respond to these needs for
meaningful and accessible exposure to English.

From the teaching perspective it is relevant to mention the care of learners’ exposure
in front of the language because it is not enough to enable the learners to achieve high
levels of competence in their second or third language. Learners need to think formally how
language works. Different language structures carry different meanings and how language
fits together. Deaf children learning English as a second language are likely to rely even
more heavily on this more structured formal teaching and so we have to consider how much
formal teaching of English we actually do and what types of approaches we will use.
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Also as part of this analysis we had to study the process in which deaf people become
more successful language learners and it meant the challenge of be conscious that deaf
children are in a very unique language-learning situation. It is totally different work in
terms of languages modes (a visual/spatial and linear/spoken/written mode) because these
are the aids the student can develop and also learn.

In sequence with the previous issue we explored the relationship between deaf
children’s knowledge and the use of SL as a preferred language and their learning of
English as a foreign language. For them is their first language, so that means, as any
persons that are learning a new language, they easily relate words from the new language to
the native one. In this sense, deaf children also associated sign language to the new one
adopting sometimes both languages to communicate like when Spanish words are mixed
with English ones, this is called Spanglish, is like and Spanglish sign language.

We found that another important aspect is the transfer of skills from a first to second
or third language and observed this theory in relation to SL; so one of the intentions of this
project is to understand the process involved in learning English as a foreign language for
the deaf child.

Language Learning Strategies
The aim of this part in the categorization process is find out and analyze the English
learning strategies for developing their skills intrinsically through the class based on the

60
JOINING WORLDS: CREATING LEARNING OPPORTUNITIES IN AN ENGLISH
LANGUAGE CLASSROOM FOR DEAF STUDENTS

observations that we did. It is pertinent to mention that we got some interesting findings in
terms of outcomes on the strategies in the English learning process such as:
 The learner uses her knowledge about the context of the English language according

to the teacher’s explanation, to make some guesses about unfamiliar words and
associate. For example when the teacher talked about family members in class, they
tried to do the sign for “father” and they speculated according to their personal
conception using the sign language that they already had, and some students used
his own strategy to create meaning; for instance I analyzed that if they had an
“angry” or “shy” father, they did the gesture of that specific personality.
 The learner is able to use a given English model of a simple topic to start off her

own language production. Talking into account the last example, some of them
contribute with new language in order to produce their own language and we
observed that based on the teachers explanation they guessed some words because
the teacher didn’t give them the word directly but he started with questions for
trying to carry out students own language.
 The learner discusses her own strategies for remembering signs for an specific word
with the teacher
 The learner attempts to apply a recently learnt English rule in her own language

code. When the teacher give some instruction for students in terms of concepts of
the main topics, they realized that specific instruction and they applied the rule for
the following concepts, making an association among concepts and instructions.
 The learner labels the two languages, talks about meaning of an English sign based

on a topic and compares both English and SL simultaneously. For example before
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when they got to know the concept and sign for any specific word, they did the
gesture, but the teacher compare both the English sign and the SL gesture in order to
accomplish the new concept in English but not in mother tongue besides the
previous explanation in SL.

We wanted to refer to an article that helped us in the analysis to exemplify the
learning English process by students’ strategies in the classroom:
In reading 'aloud' the learner finger-spells all the function words and articles and verbs
with no transferable equivalent (was/were). The learner relies on teacher prompts and the
pictures to provide an adequate response to the text but does not demonstrate any real
understanding of what is being read.
In a shared writing activity the learner uses trial and error and whatever cues are
available to contribute a correct English structure by either repeating something already
written on the board, repeating part of the adult question or one of the choices offered by
the adult. (Swanwick, R, 1996).

On the previous example we analyzed that production of strategies used by children
in response to the teacher’s request depending of the task assign in which it demands the
used of the students’ skills. These strategies were focus on the students’ outcomes, as an
example we could see students respond when the teacher was reading some stories to them
and she showed them some pictures and after that she used to ask them questions related to
the story to see their comprehension level, in other words the development of their
outcomes. In the research we found these strategies contribute to the longer term
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acquisition of English and there is a little evidence of learning or genuine comprehension
taking place.

In consequence and based on the last instrument we got some impressions about linguistic
strategies that teachers provided to the students using their real setting to contextualize the
learning and the linguistic issues and it took place in the focus group analysis. As in the
focus group, where the teachers gave their impressions referring to the development of
linguistic accommodations, they offered during class, like: simplifications, sign
translations, adaptations and short assignments. And this was reflected in one of the
observations where the teachers related the story of a turtle, giving students the chance to
give their impressions about the story and also verify students’ comprehension level of a
sign in a new language (English) , referring to animals signs.
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6.1 CONCLUSIONS

Through life, teachers spent most of the time in the classroom teaching. From this
perspective, we realized the importance of being prepared or to have a complementary
knowledge about methodologies and didactic tools to teach English to all type of students,
what kind of techniques are implemented in order to shape the learning environment, that is
why our project has been focused on deaf students in order to make us aware of one of the
different types of students a teacher can face in the teaching profession. This research was
useful not just for our job as teachers, but will show readers, parents, colleagues the
importance of going deeper in terms of strategies that bring learning opportunities to
improve the ones that have existed before.
Since we started to think about a topic to research, we were taking into account
atypical cases in the classroom, understanding “atypical” not as a discrimination or a barrier
but an opportunity to enrich not only teachers’ point of view but also human beings to
understand how people that are labeled as “special” just because of their physical aspect,
they are people that develop another abilities and from the teaching practice it can be
promoted.
Considering the research question of this study: “How do teachers in Filadelfia School
create learning opportunities to deaf students to learn English as a foreign language, taking
in consideration the language development by the growth of a class for contributing to the
professional formation and development of future teachers at La Salle University?”; it
could be concluded that the influence of using didactic activities, or all kind of different
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tasks to deaf students determine the way they learn, the tools that are implemented and
applied by the teacher, have students to take advantage of the knowledge offered. Teachers
have their own point of view and they decide how to develop their teaching but it depends
on each teacher how to implement the appropriate techniques in order to bring knowledge
to his/her students’ mind.
From what we mentioned before, comes the name of our project and through all these
enriching process that gave us the opportunity to adopt different understandings,
perspectives and diverse attitudes about how teacher creates learning opportunities in order
to reflect about points of view around the educational world.
The emotional environment products in children the learning of vocabulary in an
easier way, more letters, colors and shapes, for that teachers in Filadelfia school create
stimulating language environment in which language skills reinforce cognitive, social and
affective-emotional skills as well as human interaction, decisive to children’s success in
school and society.
Social interaction is moved by the language skills; they are also related to children’s
scholar and personal life, also if they want to belong to a group, friendships, and their
aptitude to act appropriately with others.
The teachers’ role, the development of her teaching in the classroom, through different
instruments she worked with; the teacher working with extra material, she emphasized in
getting the new zymology for sign language; searching for producing mental processes,
recognizing and identifying new vocabulary into a real context.
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The symbolism the teachers adopted was one of the main tools to communicate and to
give instructions; the teacher used different types of symbolism to express herself in order
to make a favorable environment.
Another aspect we found was the visual language, this as a useful tool in the learning
process, we perceived in one of the observations (observation 5) how visual language
accompanied by visual aids facilitates the comprehension of some words, the images
presented by the teacher helped students to catch the idea and to get more vocabulary. The
use of visual language in this context is really important.
The learning opportunities that were appearing were not created through each class
and were not created only by the teacher, also by the students, they were very participative
and active, so we are aware the teacher is a guide who promotes different activities using
different tools like video bean, flashcards, the blackboard, their hands to activate students’
interest, from here the teacher opens the gate to learning opportunities. The teacher gave
confidence to the students to make them ask about a word they did not understand, let them
feel comfortable with the class and answering with pleasure the questions students asked.
Consequently, referring to the specific objectives of this project we obtained
information that supported us to reach goals in terms of analyzing teachers of deaf students.
It helped us to analyze the teaching and learning processes; these involved factors like
context and language abilities, that made every class and student unique, including
expectations, experiences; social, cognitive and communicative abilities and reading and
writing skills; The teacher is not limited to do a lesson plan or prepare a class, it implied to
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make them feel part of a society, let them be identified with English and the implications of
its usage.
Thanks to the information provided by the teacher of deaf students in Filadelfia
School, we as future professionals could reinforce our teaching process; we could think
process and organize data in order to analyze the development of deaf students’ skills,
taken advantage of the teachers’ class.
The rhythm in the class was relevant and was surprising aspect we saw and we think it
needed to be required to capture the information; the teacher of deaf students has to
promote learning opportunities, he/she has to deal with visual and written needs. For that, it
is really important for teachers to take into account the context of their students, how they
are encouraged to learn and make them enjoy the English learning process. Deaf students
develop the sight more than a person who can listen, so visual aids and language were a
huge contribution to the creation of learning opportunities, Students reacted in a positive
manner when they worked with posters, colorful videos and most of the times with
teacher’s expression.
What is more, we also observed the participation of the deaf community in the
educational system, watching how they interacted between them, the teacher and also how
thanks to the bases and tools that the institution gave them.
Positive and negative gestures of the teachers promote the learning opportunities. The
teacher’s corporal language help to encourage students’ responses, they reacted when the
teacher presented a topic so there was an impact and also affective demonstrations the
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teacher had with the students. Students acquired and discovered a new sign for some words
in English class according to their remembrance and facilities which in the context of the
class were a bunny sign with the meaning of rabbit and they had to put two fingers
backwards and they had to move constantly to simulate the jump of a bunny.
The empathy presented between teacher and students involved a direct
relationship between them; teachers needed to continuously monitor the student in order for
him or her to be aware of any difficulties the student has.
Furthermore we could notice how teachers facilitate the English learning
promoting their social value and meaningful use within the community, sharing readings
and ideas, the teacher showing her students she felt comfortable teaching tales and stories,
all of this demonstrated by her visual language. These observations and analysis allowed us
show other pre-service teachers the techniques and the ways to teach English to deaf people
used in class, in order to make them be aware about their own professional development.
The growth of a class is meant to provide optimal cognitive, social and affective-emotional
from the teachers’ activity.
Finally the expression of the teacher combined with the management of the
class in the learning environment affects students in a big sense, if the teacher took a
posture in which she did not want to be patient with students they got behind and their
language process was slower but when the teacher communicates herself with joy and
patient positive incomes were shared between teachers and students, they are affected by
the way teacher does the class, how his/her gestures help to the development of the process,
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from that point the learning opportunities born and follow the path to bring the students
through understanding.

6.2 RECOMMENDATIONS

In the path of this research we had some limitations, we were told to work with a
specific group of students as well as specific teacher; time was an issue we had to manage
to collect the most relevant information. We wanted to keep the confidentiality of the
participants.
Through this process we recommend to open your mind to new possibilities to
teach and to adapt methodologies that we think are traditional and that can become an
excellent tool to transmit knowledge. It is not about the perfect student is more likely to
model the student to have a perfect class but also to create and support learning
opportunities in the student.
 Deaf students are an amazing world where experiences and learning are joined to

build knowledge, teachers have to bear in mind that this students have a different
process, the rhythm they learn is not the same of a hearing student and the skills
developed are just in terms of reading and writing; they acquire English as a second
language in the same way as a hearing person but working with other abilities and
skills so for us a future teachers it is necessary to adapt and improve teaching
strategies to help students enjoy their learning process.
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 The teacher has to keep a constant attention of the students, she /he has to use
different strategies to keep students attention and interest, like extra activities,
student might get bored with just one activity and also moving around the classroom
is a good idea to maintain order during the class to encourage students to
participate.
 The role of the teacher plays an important role; within his/her teaching should create

the empathy that allows students have good communication that facilitates learning.
Symbols have to be clear, commands and instructions
 Beyond visual aids is visual language, teachers could ensure students’

understanding and participation in the class and also it could help to promote
different learning strategies through images, signs, movements and expressions.
 Deaf children associate sign language to the new one adopting sometimes both

languages to communicate, the transfer of skills is a process that these children do
from a first to second or third language so is vital make them develop the skills they
are good at to reach language learning.
 Negative gestures, are relevant aspects to analyze, the teachers goals and

perceptions in terms of relationship with students and their teaching activity are
affected by their reactions, teacher tends to work with an specific model and it
becomes a monotony forgetting students lacks and needs so it is necessary to look
for new teaching strategies, to innovate.
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 Each student is a unique world and the teacher must know how to deal with his/her
needs and skills for them to learn; is her/his responsibility to identify their skills and
decide what specific part of language structures to be taught in a group with
disabilities.
 As future teachers the importance of give authentic learning opportunities, to create

bilingual individuals and English users, is a key issue.
 Teacher has to take into account the language, especially visual expressions and

aids that are more appropriate to this population. Deaf students are sensitive people
so they should receive patient and receive teaching to create learning opportunities.
Teachers should analyze the development of class thinking about the creation
of the conditions.
 Future professionals should consider language development of deaf children in

terms of cognitive, social and affective-emotional dimensions, important for the
education in Filadelfia School and we think in any other institutions, which have
education for deaf students.
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8. APPENDICES

Annex 1
8.1 IN-DEPTH INTERVIEW
Hi teacher, today we would like to make you some questions about your work with deaf students. It
will be fine if you do not want to answer certain questions and this will be just to collect
information for our project and we will keep it this information private.
1.

Please describe as a teacher your functionsto teach and help ss in order to get familiar with the
second language and that is it.

2.

What activities you conduct during your class? Would you give me an example? Writing:
answering worksheets and booklets.Speaking (sign language): taking into account the vocabulary
from the book we worked with them and the extra material, we emphasized in getting the new sign
for US sign language, where ss have to create a role plays using the new vocabulary mental process:
Recognized and identify new vocabulary as own into a real context.

3.

Which strategies, interventions and tools would you consider to be key class elements? Please
explain
Long paused… strategies I tried to use as much as I can…paused… interventions all the
time, in order to ss get the symbols without mixed them up with Colombian symbols,
because of their short age, is difficult for them, I can speed a week working with just two or
three symbols, because some of them are complicated and familiar with other symbols they
know, also because they are basic level in English, so I have to be very patient and
motivated them all the time with stickers in an special chart they have.
4. Do you consider had they worked well?
I think they worked depending mostly of students’ mood, they have psychological problems
and I have to manage this all the time.
5. What strategies, interventions, tools should be discontinued? Why?
So far, we are in a pilot class so we are still working with the same strategies… nothing has
been totally discarded yet.
6. What were some barriers, if any, that you encountered? Staff turnover? Lack of key support?
Lack of assistance?
Because students’ disability they tend to be very sensible and some of them have a lot of
medical appointments, so assistance is a big barrier, but is something that unfortunately we
can control. Also, parents expectations…. Are the worst they expect their kids learn as fast
as a regular kid, so sometimes they stress our students so we have to teach parents as well.
7. How did you overcome the barrier(s)?
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As I said before, working with parents, they have to help students in their process,
practicing as much as they can with them, this is a cooperative work, but still we are
working to reach that goal…
8. Is there anything more you would like to add?
No, I think this will help to teachers and parents to understand this labor we are doing, no
just me as a teacher but also students that are trying to fit in the community.

Annex 2
8.2 OBSERVATIONS
OBSERVATION 1

Date: April 2012
Duration of Class: 40 Minutes
Description of class activities:
8:00-8:04 the class started off with an
activity where the teacher showed them
some pictures in a Poster with animals in
it and the children were asked to identify
and describe different pictures. This was a
warm up activity
8:04-8: 22 The teacher then began to
show students the hare and the turtle story
.She stopped every once in awhile and
have the children answer a few questions
about what they saw and about what she
had just showed them
8:32-8:38 the teacher moved into the
room. After the teacher showed them
each page, the teacher asked the children
questions about what they saw. This time
the students saw the pictures in the story,
the students got a little bored, so the
teacher had to keep asking them questions
to keep them interested. They did laugh at
the end when the hare saw the turtle was
won.
8:38-8:40 the children had to look at a
poster with different animals stuck to it.

The teacher asked the students to come up
one by one and choose an animal that did
not begin with the letter "z." The students
then had to say with which letter the
animal that they had chosen began. The
teacher wanted them to start associating
specific words
8:40-- The children left to have free time.
Class ended
Strengths of this class and/or Teacher:
One of the biggest strengths was the class
size. With only seven students, all of
them were able to participate. Also, the
teacher had a good variety of activities.
This made it so that there was really no
chance for the students to get distracted.
Another strength was the discipline.
The students were well behaved and this
made the class be developed easily. This
can probably be attributed to the teacher.
Problems we noticed:
One thing we noticed was that the teacher
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sometimes ignored student responses.
Either she did not hear them or she did
not want to deal with them. This seemed

to frustrate a few of the students. This
was one of the few problems we observed

The most important things we learned
from this experience:
The children are fun to work with in an
immersion program. They seem so
enthusiastic to participate and use any
small bit of the language that they know.
Also, I was reminded that you must
prepare a lot of activities in order to work
with children or else they will get bored.
Could have made some of the group
questions into individual questions.

*One student didn't get to answer a single
question. The teacher needs to be a little
more aware of individual questions. Also,
although there was many group questions
asked the same students would always
answer so the other students just kept
quiet. Maybe the teacher

Annex 3
OBSERVATION 2
Date: April 2012
Duration of class: 45 minutes
Teacher
Teacher is very kind with students, she
cuddle them when they enter into the
classroom, she ask them about how are
they and what they have done the day
before, she is very close to them.
Description of the class
8.05 Class started, teacher has a light so
students can know when the class starts,
8.10 The teacher asks students to stand up
and then sit down by doing a sign; it was
a short warm up.
8.16 The topic to work on this class is
pets, so the teacher has some flashcards
with common animals that we have at
home: dog, cat, fish, and hamster. So
teacher shows a picture while she walks
around the students, students made a sight

but teacher draw on the board another
sight regarding the sight for the animals
in English and then she made it with her
hands, animal by animal she do the same:
show, draw, represent; after doing this
she repeated every sight and then, she
make another sight that we think she was
asking the students randomly about the
animals.
8.32 After asking several students,
teacher gives to each student a paper to
draw each animal with its respective sight
(the sight was already on the paper they
just guess and draw the animal, on the
paper they just have to draw one animal
each student) Children spend a lot of time
drawing and coloring, they didn’t finish
the assignment and they have to finish it
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as homework.

Strengths of this class and/or Teacher:
The teacher this time was more active
with the entire group, she tried to move
around the classroom so students were
more active during the class, and also it
was a good strategy because when
students tried to distract of the class, the
teacher as them to participate.

The most important things we learned
from this experience:
*Students as any regular kid get
distracted easily so the teacher have to get
students involved in the class all the time,
by asking them to repeat the sign, over
and over, also a good strategy was to
walk around the classroom, because the
teacher could take advantage of the space.

Annex 4
OBSERVATION 3
Date: May 2012
Duration of Class: 40 Minutes
Description of class activities:
8.00-8.05The class started with the teacher asking some questions to the students.
8.05-8.15The teacher wrote on the board “about us”; student´s names, and also wrote
what would you like to put in a book about you? Your name? Would you like to put
your favorite food? Favorite sport? Favorite game? Asked students this question.
8.15-8.25 The teacher said, “We are going to make a book about all of you. Food,
something we like to do. Everyone can have his or her own page. Students can help
write each other's pages”.
8.25-8.40 So the task was making a page about them
Teacher’s actions:
*The Teacher spent the entire class time standing in front of the whiteboard and
walking the classroom, which we believe helped to keep the students' attention.
*Her body language also indicated that she felt very comfortable in front of the
classroom. She made very clearly signs and gestures enough to be understood .She
seemed comfortable with the material she was teaching.
*The teacher did not pay attention to the quiet students. Maybe they were not interested
in the lesson. However, it is the teacher's responsibility to make sure those students not
to be ignored.
*Sometimes she spent too much time on unnecessary points or exercises. She focused
in animals, topic that students saw last class. For example, she gave students a handout
designed to review the vocabulary in the unit. This was a good idea. However, the
explanation was long and took too much time to complete, 15 minutes.
*The teacher did not give his trainees an opportunity to answer his questions. For
example, she asked a question and immediately gave them the answer. Some students
wanted to answer, but they were not given an opportunity to do it. This happened
throughout the lesson.
*The teacher used Spanish constantly to explain the new words, even when some words
were extremely easy to understand and required no explanation of any kind.
*In general, some students responded to teacher's questions and were participating in a
constructive manner. Many others seemed absent, sleepy and showed signs of
disinterest.
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Annex 5
OBSERVATION 4
Date: May 2012
Duration of Class: 40 Minutes
Description of class activities:
8.00-8.15 The teacher started the lesson with the simple present tense, which she did in
a communicative way. He asked students a several questions that required the use of the
simple present tense and the students’ responses were quite appropriate, according with
the interpreter.
8.15-8.30 the teacher presented the present simple related to time; she used her own
clock that she brought to the classroom to elicit questions and answers related to time
telling. She was doing this while moving around from one student to another. In
addition to the clock, she also used the overhead projector as a means of keeping
students focused on the topic so they could understand what she was demonstrating.
8.30-8.40 She was constantly moving back and forth in the classroom and getting
students involved in the activities. This time the teacher brought to the class energy, the
students become motivated to participate, and this is admirable.
Teacher’s actions: Allowing students to participate create a comfortable environment
between the teacher and his students. Usually, if one student has a question, it is likely
that at least one other trainee has the same question but is not willing to shows doubt. If
the teacher adopts this interactive style of teaching more frequently, then it is clear to us
that her disposition to explain a topic to the students and interact with them on a
constant way during the class creates a connection between her and his students, and
this creates a healthy learning environment.
Annex6
OBSERVATION 5
Date: July 2012
Duration of Class: 60 Minutes
Description of class activities:
 8.00-8-05: At the beginning of the class, the teacher had students review one of
their writing assignments about family descriptions and asked them to hand
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them inside a portfolio.
 8.05-8.20: Then, the class moved on to the most important task of the period, to
review three reading activities and practice one of them through a class activity,
filling in the gaps with the family members. One of the skills and strategies the
teacher wanted that her students to familiarize with were reading and grammar
through lectures.
 8.20-830: Instead of overwhelming students with too much sample lectures to
practice, the teacher tried to experiment something new in class. After having
student review some key points in reading for organization in writings, she
asked students to come with their mini‐writings for presentation, in which, some
common mistakes were given. By preparing for the mini‐lecture presentation,
students learn to construct an organized article that could be easily understood
by their audience.
 8.30-9.00: In the other part of the lesson, students were divided into 5‐6 groups
and worked on their lectures collaboratively. The teacher showed patience and a
friendly nature by walking through the class and talking to each groups about
their topics of lectures.

Annex 7
8.3 FOCUS GROUP DISCUSSION (60 MINUTES)
Transcription:
1. What linguistic accommodations are offered to English language learners during
classroom instruction in the class? (Taking into account that you teach in sign
language)
Group A
 definitely the word-to-word bilingual glossaries, the dictionaries
 simplification, sign translation
 We have some adapted text, sometimes we have shortened assignments
 [We] simplified the language for the student based on their language proficiency level
Group B
 time building, background knowledge, and front-loading
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 maybe having a common experience for the youngsters before the lesson or the actual
content begins
 For me one of the major ones is certainly teaching in the native language.
 Interactive strategies that really offer them a good English language acquisitions
2. Please describe how you distinguish between learning opportunities provided to ELL
students and provided to special education students in terms of linguistic
accommodations. (one answer per group)
Group A
 A special ed child is a child with disabilities. They have IAPs. You have to use your
IAP, so then you base your interventions or your accommodations, which are a little bit
different from what you get with ELL students. Yes, you get accommodations, but it is
not based on a disability. It is based on language proficiency.
Group B
 It is really important to keep in mind what are the special needs in terms of English
language proficiency, previews knowledge, skills development, etc, you have to use a
different intervention to get a good type of accommodation based on the disability in
this case and it is harder than if you teach for ELL students, is totally different as well.
3. What could the school do to improve the process of making decisions about and
implementation of linguistic accommodations for ELLs focusing on learning
opportunities?
Group A
 I consider it is relevant to think in special education in our society, because they have
as teachers to promote the inclusive education definitely
 Implement new curriculums to attendance the special needs to deaf people
 Create precisely a good effective movement to defense the rights of this type of
population
 I think this kind of “controversial” issue have to study from every single institution
focused on deaf people to create new opportunities of education
Group B
 Firstly think in our special society and their needs
 Sensitized in the deaf people future and the labor opportunities later
 Study the phenomenon and create new strategies to improve in the pedagogy teachers
implement
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 It is a really hard question, because we have to consider all several things in terms of
cultural, educational, social, political issues so I don’t find a specific answer.

4. What linguistic opportunities are offered to English language learners during
assessments?
Group A
 About assessment it is important to analyze the level of each student because we follow
and develop some instruments that already have been created to evaluate deaf people
in classroom: those instruments are checklist and rubrics that previously are socialized
with the students in classroom. They know what we expect of them about English
language.
Group B
 We have intent to create new opportunities for assessing deaf students but it is not a
easy task because we have to taking into account the particular way in which they
acquire the language; thus we try that they could understand the evaluation process
that is totally different in comparison with regular students so we must to be
responsible in this process.
5. Please describe how the English Language Proficiency Standards (ELPS) are used in
the school to improve student learning.
Group A
 Well, the ELPS are new in Bogota. And I’m not certain they’re fully implemented in
any special school. However, we had the opportunity through the SIOP training that
we’ve done. So we has used all of this instruments that the principal shared in the
curriculum—Navigating the ELPS—to train our teachers on how to use them as part of
their language objectives.
Group B

They write a content objective and a language objective for every
lesson. And we’re using the ELPS as the language objective for every
lesson. Now, I have to say though that it’s the teachers who have gone
through that training that are doing that. So we’ve got about 10 teachers
—not every teacher in our school yet has been trained.
We show our teachers how the standards are imbedded at the different
stages of language cognition so that it’s not just in the ESL classroom.
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